Theatre and Media MS
38-11-11/12

	Course Title
	THEATRE AND MEDIA MS A/B

	Course Abbreviation
	THEATRE MEDI A/B

	Course Code
	38-11-11/12

	Prerequisites
	None

	Notes
	Grades seven and/or eight

	Course Description
	This course is appropriate for students in grades seven or eight. Students will investigate the development of theatre styles that include media in presentation, including multi-media theatre, television, film, radio and interactive gaming. Students will explore how design choices and elements contribute to the understanding of a work of theatre, and the many ways that theatrical skills develop competencies in life-long learning. Students will use of digital media to create works of theatre and media art, and analyze and assess their meaning and impact on audiences, performers, and technical theatre artists.   Digital portfolios will document student learning through a sequence of projects and hands-on instructional experiences. Students will analyze the variety of ways in which universal themes are expressed in theatre and media performance styles, texts and technical production elements in contemporary culture.

	Key Assignments
	Use theatrical and electronic media vocabulary in written critiques.
Trace evolution of specific theatrical styles. Identify important cultural influences.
Create masks, puppets, sets and/or costumes in a specific theatrical style for use in performance. 
Create scenes with dramatic tension and suspense that follow the traditional dramatic structure. Also write character-based comedic scenes.
Present comedic and dramatic scenes while utilizing voice, blocking and gesture to enhance meaning.
Present scenes in specific theatrical styles.
Film scenes while working collaboratively to stay on time and solve problems.
Use theatrical, media and collaborative skills to create, workshop and film educational projects that: 
* effectively communicate concepts from other curriculum areas,
* communicate life skills, 
* are adaptations of literature, and
* record school events.
Share films with peers and community through school website, film festival, etc.

	Instructional Methods
	compare and contrast, direct instruction, journaling, literature circles, read and respond, Venn diagram, word wall, inside out circle, games, improv, narrative writing, brainstorming, research, work-shopping, thinking maps, study groups, jigsaw, discussion, creative problem-solving, role-playing, storytelling, modeling, peer critique, heterogeneous groups

	Co-Curricular Work
	This course lends itself to creating educational co-curricular work, especially filmed Language Arts and Social Studies projects that are rich in images and messages (propaganda, etc.).

	Resources
	The recommended textbook for this course is Exploring Theatre, published by Glencoe/McGraw-Hill.


Course Outline
Units should be presented in an integrated manner where possible.  Time spent on each unit is to be based upon the needs of the student and the instructional program.
	Foundations

Processing, Analyzing, and Responding to Sensory Information Through the Language and Skills Unique to Theatre 
	Suggested Percentage of Instructional Time
	5%

	Enduring Understanding
	In order to tell our own stories more effectively, we identify dramatic elements in different media.

	California Content Standards (Essential and Supporting)
	Essential: 1.0 ARTISTIC PERCEPTION
7th & 8th: 1.1 Use the vocabulary of theatre… to describe theatrical experiences.
7th: 1.2 Identify dramatic elements within a script, such as foreshadowing, crisis, rising action, catharsis, and denouement, using the vocabulary of theatre.

	Vocabulary 
	foreshadowing, rising action, take, shoot, montage, podcast, cheat out, intercut, blocking

	Skills and Objectives
	Students will be able to use the vocabulary of theatre and electronic media to describe and evaluate their own work plus that of peers and professionals.

	Suggested Strategies
	word wall, inside out circle, compare and contrast, direct instruction, heterogeneous groups, journaling, literature circles, read and respond, Venn diagram

	Sample Performance Task
	Use theatrical and electronic media vocabulary in discussions, self and peer assessments, and written critiques.
To prepare to write scenes that follow dramatic structure and contain complex characters, students:
* analyze characters based on words, speech patterns and actions,
* add character-revealing actions/details after watching or reading about strong characters, and 
* dissect/diagram of variety of texts and scenes to correctly identify specific dramatic elements: rising action, dénouement, etc.
Analyze and critique the information, images and ideas in and execution of a variety of theatre and media (films, TV shows, sound recordings, podcasts) in a variety of styles.

	Rubric: Vocabulary
	5 Advanced
	Student exhibits a thorough understanding of five artistic vocabulary terms in the creation and application of criteria charts

	
	4 Proficient
	Student exhibits an understanding of five artistic vocabulary terms in the creation and application of criteria charts

	
	3 Basic
	Student exhibits an understanding of three artistic vocabulary terms in the creation and application of criteria charts

	
	2 Below Basic
	Student exhibits a limited understanding of at least three artistic vocabulary terms in the creation and application of criteria charts

	
	1 Far Below Basic
	Student exhibits no understanding of artistic vocabulary terms in the creation and application of criteria charts


	Creativity

Creating and Participating in Theatre
	Suggested Percentage of Instructional Time
	20%

	Enduring Understanding
	Drama stems from characters wanting what they don't have.

	California Content Standards (Essential and Supporting)
	Essential: 2.0 CREATIVE EXPRESSION 
7th: 2.1 Use improvisation in rehearsal to discover character and motivation. 
7th: 2.3 Create characters, environments, and actions that exhibit tension and suspense.
8th: 2.2 Perform character-based improvisations, pantomimes, or monologues, using voice, blocking, and gesture to enhance meaning.

	Vocabulary 
	blocking, gesture, mannerism, complex character, character arc, antagonist, protagonist, foil

	Skills and Objectives
	Students will be able to:
* use improvisation, reflection and research to create complex characters,
* perform as those characters in solo presentations, improvisations and written scenes,
* record character details for future use, and
* in groups and alone, create and act out scenes that contain dramatic tension and suspense.

	Suggested Strategies
	games, improv, narrative writing, brainstorming, research, journaling, work-shopping, group work

	Sample Performance Task
	Use improvisation to create complex characters. Research, flesh out characters, present to class alone. Act out in improvisations with peers. Use characters again for tasks under “Performance” below.
Through improvisation, create scenes with tension and suspense. Students plan scenes based on teacher-provided suggestions and present them, using blocking and gesture to enhance meeting. Utilize most successful scenes under “Performance” below.

	Body Language, Rubric
	5 - Advanced
	Body Language: Student uses body language, gestures and movements to clearly convey emotion/attitude/mood. There is no confusion about the character's emotion, feeling or mood.

	
	4 – Proficient

	Body Language: Student uses body language, gestures and movements to convey emotion/attitude/mood. The character's emotion, feeling or mood is clear most of the time.

	
	3 - Basic

	Body Language: Student uses body language, gestures and movements to emotion/attitude/mood some of the time. The character's emotion, feeling or mood is clear at least once. 

	
	2 – Below Basic

	Body Language: Student tries to uses body language, gestures and movements to emotion/attitude/mood but the meaning is unclear. 

	
	1 – Far Below Basic

	Body Language: Student does not use body language, gestures and movements. Student is reluctant to perform or refuses to participate.

	Movement Rubric

	4: Advanced
	Uses knowledge and understanding of blocking and stage areas to enhance the performance

	3: Proficient
	Uses basic blocking and demonstrates knowledge of stage areas in performance

	2: Partially Proficient
	Demonstrates some understanding of basic blocking and stage areas

	1: Not Proficient
	Lacks understanding of basic blocking and stage areas

	Character Checklist

	
	Checklist for Character Presentation
Does the character have an obvious emotion on their face?  YES NO
Is the character holding a prop?  YES NO
Did the actor change their voice?  YES NO
Did the actor read a brief introduction as the character?  YES NO
Did the actor give the teacher two questions for their character, 
then answer them when asked?  YES NO

Every yes = one point, for a total of 5 points. 
5 = Advanced 
4 = Proficient
3 = Partially Proficient
2 = Not Proficient
1 = Below Basic 

	Character Rubric

	4: Advanced
	· Appropriately identifies character’s objective and motivation

· Demonstrates in depth understanding of character’s behavior


	· Character is clearly established through rich, supporting details and remains consistent and believable

· Movement and gestures vividly reflect the character

· Voice is consistently projected, articulated, and expressive

	3: Proficient
	· Identifies character’s objective and motivation

· Demonstrates understanding of character’s behavior 
	· Character is clearly established and remains consistent

· Movement and gestures reflect the character

· Voice is projected, articulated, and expressive

	2: Partially Proficient
	· Partially identifies character’s objective and motivation

· Demonstrates some understanding of character’s behavior
	· Character is established and remains somewhat consistent

· Movement and gestures sometimes reflect the character

· Voice is sometimes projected, articulated, and expressive

	1: Not Proficient
	· Insufficiently identifies character’s objective and motivation

· Lacks understanding of character’s behavior
	· Character neither established or consistent

· Movement and gestures do not reflect the character

· Voice is seldom projected, articulated and expressive


	Context

Understanding the Historical Contributions and Cultural Dimensions of Theatre 
	Suggested Percentage of Instructional Time
	20%

	Enduring Understanding
	Culture and context informs and shapes theatre and other multimedia entertainment.

	California Content Standards (Essential and Supporting)
	Essential: 3.0 HISTORICAL AND CULTURAL CONTEXT
7th: 3.1 Design and create masks, puppets, props, costumes, or sets in a selected theatrical style drawn from world cultures…
7th: 3.2 Compare and contrast various theatre styles throughout history…
4.0 AESTHETIC VALUING 
7th: 4.2 Explain how cultural influences affect the content or meaning of works of theatre.
Supporting: 3.0 HISTORICAL AND CULTURAL CONTEXT
8th: 3.1 Describe the ways in which American history has been reflected in theatre…
8th: 3.2 Identify and explain how technology has changed American theatre…
4.0 AESTHETIC VALUING 
8th: 4.2 Compare and contrast how works of theatre from different cultures or time periods convey the same or similar content or plot.

	Vocabulary 
	Elizabethan, kabuki, kathakali, commedia dell'arte, propaganda, socialization, moral, theme

	Skills and Objectives
	Students will be able to:
* design and create masks and/or puppets in a specific style, then perform with them in the selected style, and 
* trace the evolution/development of specific theatrical styles.

	Suggested Strategies
	compare and contrast, heterogeneous groups, direct instruction, thinking map, Venn diagram, study groups, jigsaw

	Sample Performance Task
	Trace the evolution of specific theatrical styles (for example, Roman theatre from Greek origins through the fall of Rome).
Create masks, puppets, sets and/or costumes in a specific theatrical style for use in performance.

	Rubric
	4: Advanced
	· Analyzes stories from various cultural groups and makes a historical connection
· Designs/creates well-developed sets, props, and costumes that reflect the various cultural groups

	
	3: Proficient
	· Interprets how theatre and storytelling reflects the beliefs and traditions of various cultural groups

· Designs sets, props, and costumes

	
	2: Partially Proficient
	· Vague interpretation of how theatre and storytelling reflects the beliefs and traditions of various cultural groups

· Designs some sets, props, and costumes

	
	1: Not Proficient
	· Does not interpret how theatre and storytelling reflects the beliefs and traditions of various cultural groups

· No evidence of sets, props, and costumes

	Puppet Show Rubric 
	4
	3
	2
	1

	Puppet Construction
	Puppets were original, creative, and constructed well. No pieces fell off during the performance.
	Puppets were original and constructed well. No pieces fell off during the performance.
	Puppets were constructed fairly well. No pieces fell off during the performance.
	Puppets were not constructed well. Pieces fell off during the performance.

	Puppet Manipulation
	Puppeteers always manipulated puppets so audience could see them.
	Puppeteers usually manipulated puppets so audience could see them.
	Puppeteers sometimes manipulated puppets so audience could see them.
	Puppeteers rarely manipulated puppets so audience could see them.

	Accuracy of Story
	All important parts of story were included and were accurate.
	Almost all important parts of story were included and were accurate.
	Quite a few important parts of story were included and were accurate.
	Much of the story was left out or was inaccurate.

	

	Score
	4
	3
	2
	1

	Connection to Culture
	The student can answer 3 questions correctly about how the mask relates to the culture or story being studied.
	The student can answer 2 questions correctly about how the mask relates to the culture or story being studied.
	The student can answer 1 question correctly about how the mask relates to the culture or story being studied.
	The student does not understand how the mask relates to the culture or story being studied.
 

	Sources
	The student has 3 or more sources of inspiration correctly cited.
	The student has 2 sources of inspiration correctly cited.
	The student has 1 sources of inspiration correctly cited.
	The student has no sources of inspiration correctly cited.
 

	Originality
	Totally original design, no element is an exact copy of designs seen in source material.
	Most of the mask elements are unique, but 1 element may be copied from source material.
	Some aspects of the mask are unique, but several elements are copied from source materials or other students.
	The mask is a copy of a mask seen in source material or one made by another student (80% or more of elements are copied).
 

	Attractiveness/
Craftsmanship
	The mask shows that the creator took great pride in his/her work. The design and construction look carefully planned. The item is neat (free of unwanted bumps, drips, marks, and tears).
	The mask shows that the creator took pride in his/her work. The design and construction look planned. The item has a few flaws (unwanted bumps, drips, marks, tears), but these do not detract from the overall look.
	The design and construction were planned. The item has several flaws (unwanted bumps, drips, marks, tears) that detract from the overall look.
	The mask looks thrown together at the last minute. It appears that little design or planning was done. Craftsmanship is poor.


	Evaluation 

Responding to, Analyzing, and Critiquing Theatrical Experiences 
	Suggested Percentage of Instructional Time
	10%

	Enduring Understanding
	Theatre is identified with the culture in which it was created.

	California Content Standards (Essential and Supporting)
	Essential: 4.0 AESTHETIC VALUING 
7th: 4.1 Design and apply appropriate criteria or rubrics for evaluating the effective use of masks, puppetry, makeup, and costumes in a theatrical presentation.
7th: 4.2 Explain how cultural influences affect the content or meaning of works of theatre.
8th: 4.1 Develop criteria and write a formal review of a theatrical production.

	Vocabulary 
	Elizabethan, ensemble, staging, proscenium, blocking

	Skills and Objectives
	Students will be able to:
* create, and then apply rubrics when writing formal reviews of theatre, and
* explain how cultural influenced specific theatrical styles.

	Suggested Strategies
	discussion, research, heterogeneous groups, thinking maps, writing, jigsaw

	Sample Performance Task
	Write a review of theatre/film, applying student-created criteria and using the vocabulary of film and media.
Identify, research and present important cultural influences on specific theatrical styles.

	Rubric
	5 Advanced
	Student exhibits a thorough understanding of seven vocabulary terms in the creation and application of criteria charts

	
	4 Proficient
	Student exhibits an understanding of seven artistic vocabulary terms in the creation and application of criteria charts

	
	3 Basic
	Student exhibits an understanding of five artistic vocabulary terms in the creation and application of criteria charts

	
	2 Below Basic
	Student exhibits a limited understanding of at least four artistic vocabulary terms in the creation and application of criteria charts

	
	1 Far Below Basic
	Student exhibits no understanding of artistic vocabulary terms in the creation and application of criteria charts



	CATEGORY
	4
	3
	2
	1

	Influence of culture
	Student is able to give several detailed examples of how the time period(s) influenced theatre.
	Student is able to give more than one example of how the time period(s) influenced theatre.
	Student is able to give one example of how the time period(s) influenced theatre.
	Student has difficulty describing how the time periods influenced theatre.


	Performance 

Performing and Participating in Theatre
	Suggested Percentage of Instructional Time
	20%

	Enduring Understanding
	Building an ensemble for any production, regardless of style, is essential to its success.

	California Content Standards (Essential and Supporting)
	Essential: 2.0 CREATIVE EXPRESSION 
8th: 2.1 Create short dramatizations in selected styles of theatre, such as melodrama, vaudeville, and musical theatre.
8th: 2.2 Perform character-based improvisations, pantomimes, or monologues, using voice, blocking, and gesture to enhance meaning.
Supporting: 7th: 2.1 Use improvisation in rehearsal to discover character and motivation.
7th: 2.3 Create characters, environments, and actions that exhibit tension and suspense.

	Vocabulary 
	blocking, gesture, mannerisms, downstage center, etc.,

	Skills and Objectives
	Students will be able to: 
* present scenes that contain complex characters while utilizing voice, blocking and gesture to enhance meaning,
* present scenes in specific theatrical styles, and
* film certain scenes while working collaboratively.

	Suggested Strategies
	games, improv, group work, work-shopping, peer analysis, creative problem solving, narrative writing, role-playing, storytelling, modeling

	Sample Performance Task
	Present comedic character-based and dramatic scenes created above under “Creativity” while utilizing voice, blocking and gesture to enhance meaning.
Present scenes as above in specific theatrical styles.
Rehearse, work-shop, storyboard, film and edit certain scenes while working collaboratively to stay on time and solve problems.
Share films with peers and community through school website, film festival, etc.

	Rubric
	4: Advanced
	· Uses rich supporting details to differentiate the theatrical traditions of cultures throughout the world

· Writes a well-developed script in the style of a chosen culture

	
	3: Proficient
	· Differentiates the theatrical traditions of cultures throughout the world

· Writes a script in the style of a chosen culture

	
	2: Partially Proficient
	· Attempts to differentiate the theatrical traditions of cultures throughout the world

· Writes a partially developed script in the style of a chosen culture

	
	1: Not Proficient
	· Unclear differentiation of theatrical traditions of cultures throughout the world

· No evidence of a script in the style of a chosen culture

	Body Language Rubric
	5 - Advanced
	Body Language: Student uses body language, gestures and movements to clearly convey emotion/attitude/mood. There is no confusion about the character's emotion, feeling or mood.

	
	4 – Proficient

	Body Language: Student uses body language, gestures and movements to convey emotion/attitude/mood. The character's emotion, feeling or mood is clear most of the time.

	
	3 - Basic

	Body Language: Student uses body language, gestures and movements to emotion/attitude/mood some of the time. The character's emotion, feeling or mood is clear at least once. 

	
	2 – Below Basic

	Body Language: Student tries to uses body language, gestures and movements to emotion/attitude/mood but the meaning is unclear. 

	
	1 – Far Below Basic

	Body Language: Student does not use body language, gestures and movements. Student is reluctant to perform or refuses to participate.


	Connections 

Connecting and Applying What Is Learned in Theatre to Learning in Other Art Forms and Subject Areas and to Careers 
	Suggested Percentage of Instructional Time
	25%

	Enduring Understanding
	Theatre provides a creative pathway to access and share information. 

	California Content Standards (Essential and Supporting)
	Essential: 5.0 CONNECTIONS, RELATIONSHIPS, APPLICATIONS
7th: 5.1 Use theatrical skills to communicate concepts or ideas from other curriculum areas, such as creating a musical based on a piece of literature.
8th: 5.1 Use theatrical skills to present content or concepts in other subject areas, such as creating a video on cellular mitosis. 
Supporting: 7th: 5.2 Demonstrate projection, vocal variety, diction, gesture, and confidence in an oral presentation.

	Vocabulary 
	projection, vocal variety, diction, confidence, adaptation

	Skills and Objectives
	Students will be able to work collaboratively while using theatrical and media skills to: 
* create films that effectively communicate concepts from other curriculum areas,
* create films that effectively communicate life skills.
* adapt, dramatize and film literature-based projects, and 
* shoot, edit and share films of school events.

	Suggested Strategies
	writing, role-playing, modeling, work-shopping, peer critique, public speaking, cooperative learning, heterogeneous groups

	Sample Performance Task
	Students use theatrical and media skills to create, workshop and film educational projects that effectively communicate concepts from other curriculum areas. They will share these with peers.
Students research, then create and shoot educational films about life skills: job interviewing, financial dos and don'ts, the basics of body language, etc.
Students adapt literature into a new form (for example, dramatize a poem, or expand a brief character sketch into a script with traditional dramatic structure). Film and share.
Students visit museums or cultural attractions/events, then create films with montages to re-create the experience and share information learned.
Students shoot, edit and share films of school events.
Students work collaboratively as an ensemble to fill specific roles, solve problems and stay on schedule.

	Rubric
	4: Advanced
	· Insightfully communicates concepts and ideas from other areas

	
	3: Proficient
	· Communicates concepts and ideas from other areas

	
	2: Partially Proficient
	· Attempts to communicate concepts and ideas from other areas

	
	1: Not Proficient
	· No evidence of communication of concepts and ideas from others areas

	

	CATEGORY
	4
	3
	2
	1

	Contributions
	Routinely provides useful ideas when participating in the group and in classroom discussion. A definite leader who contributes a lot of effort.
	Usually provides useful ideas when participating in the group and in classroom discussion. A strong group member who tries hard!
	Sometimes provides useful ideas when participating in the group and in classroom discussion. A satisfactory group member who does what is required.
	Rarely provides useful ideas when participating in the group and in classroom discussion. May refuse to participate.

	Attitude
	Never is publicly critical of the project or the work of others. Always has a positive attitude about the task(s).
	Rarely is publicly critical of the project or the work of others. Often has a positive attitude about the task(s).
	Occasionally is publicly critical of the project or the work of other members of the group. Usually has a positive attitude about the task(s).
	Often is publicly critical of the project or the work of other members of the group. Often has a negative attitude about the task(s).

	Monitors Group Effectiveness
	Routinely monitors the effectiveness of the group, and makes suggestions to make it more effective.
	Routinely monitors the effectiveness of the group and works to make the group more effective.
	Occasionally monitors the effectiveness of the group and works to make the group more effective.
	Rarely monitors the effectiveness of the group and does not work to make it more effective.

	Time-management
	Routinely uses time well throughout the project to ensure things get done on time. Group does not have to adjust deadlines or work responsibilities because of this person's procrastination.
	Usually uses time well throughout the project, but may have procrastinated on one thing. Group does not have to adjust deadlines or work responsibilities because of this person's procrastination.
	Tends to procrastinate, but always gets things done by the deadlines. Group does not have to adjust deadlines or work responsibilities because of this person's procrastination.
	Rarely gets things done by the deadlines AND group has to adjust deadlines or work responsibilities because of this person's inadequate time management.

	Problem-solving
	Actively looks for and suggests solutions to problems.
	Refines solutions suggested by others.
	Does not suggest or refine solutions, but is willing to try out solutions suggested by others.
	Does not try to solve problems or help others solve problems. Lets others do the work.

	The California English Language Arts Content Standards
	Teachers are encouraged to select from the supplemental standards listed below to plan instruction so that students are able to access dramatic literature and develop appropriate literacy skills for success in meeting the theatre content standards.

Writing Grade 7:

CCSS.ELA-LITERACY.W.7.2.D

Use precise language and domain-specific vocabulary to inform about or explain the topic.

CCSS.ELA-LITERACY.W.7.3

Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive details, and well-structured event sequences.

CCSS.ELA-LITERACY.W.7.3.A

Engage and orient the reader by establishing a context and point of view and introducing a narrator and/or characters; organize an event sequence that unfolds naturally and logically.

CCSS.ELA-LITERACY.W.7.3.B

Use narrative techniques, such as dialogue, pacing, and description, to develop experiences, events, and/or characters.

CCSS.ELA-LITERACY.W.7.3.C

Use a variety of transition words, phrases, and clauses to convey sequence and signal shifts from one time frame or setting to another.

CCSS.ELA-LITERACY.W.7.3.D

Use precise words and phrases, relevant descriptive details, and sensory language to capture the action and convey experiences and events.

Production and Distribution of Writing:

CCSS.ELA-LITERACY.W.7.4

Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1-3 above.)

CCSS.ELA-LITERACY.W.7.5

With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose and audience have been addressed. (Editing for conventions should demonstrate command of Language standards 1-3 up to and including grade 7 here.)

English Language Arts Standards » 

Writing Grade 8:

CCSS.ELA-LITERACY.W.8.2

Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.

CCSS.ELA-LITERACY.W.8.2.A

Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and information into broader categories; include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to aiding comprehension.

CCSS.ELA-LITERACY.W.8.2.B

Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations, or other information and examples.

CCSS.ELA-LITERACY.W.8.2.D

Use precise language and domain-specific vocabulary to inform about or explain the topic.

CCSS.ELA-LITERACY.W.8.3

Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive details, and well-structured event sequences.

CCSS.ELA-LITERACY.W.8.3.A

Engage and orient the reader by establishing a context and point of view and introducing a narrator and/or characters; organize an event sequence that unfolds naturally and logically.

CCSS.ELA-LITERACY.W.8.3.B

Use narrative techniques, such as dialogue, pacing, description, and reflection, to develop experiences, events, and/or characters.

CCSS.ELA-LITERACY.W.8.3.C

Use a variety of transition words, phrases, and clauses to convey sequence, signal shifts from one time frame or setting to another, and show the relationships among experiences and events.

CCSS.ELA-LITERACY.W.8.3.D

Use precise words and phrases, relevant descriptive details, and sensory language to capture the action and convey experiences and events.

	The California English Language Development Standards
	Teachers are encouraged to select from the supplemental standards listed below.

Grades 6-8

Part I: Interacting in Meaningful Ways

A. Collaborative

1. Exchanging information and ideas with others through oral collaborative discussions on a range of social and academic topics

2. Interacting with others in written English in various communicative forms (print, communicative technology, and multimedia)

3. Offering and justifying opinions, negotiating with and persuading others in communicative exchanges

B. Interpretive

8. Analyzing how writers and speakers use vocabulary and other language resources for specific purposes (to explain, persuade, entertain, etc.) depending on modality, text type, purpose, audience, topic, and content area

C. Productive

9. Expressing information and ideas in formal oral presentations on academic topics

10. Writing literary and informational texts to present, describe, and explain ideas and information, using appropriate technology
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